Most student affairs professionals will serve in a managerial and/or supervisory role at some point in their careers, yet we found only 11% of higher education graduate preparatory programs have required coursework focusing on this competency area. This situation is disconcerting, as there seems to be an assumption within the student affairs field that new professionals have the formal training and experiences needed to immediately be placed into these managerial and/or supervisory roles. In an effort to address this discrepancy, and in particular staffing practices, one higher education graduate preparatory program developed a course on staffing practices using an innovative pedagogical approach rooted in the theoretical framework of experiential learning. This approach enabled future student affairs professionals to apply theory-to-practice and develop the supervision skills they will need in their imminent careers. Recommendations are provided for faculty members, senior administrators, and a general calling for empirical research.
As large and complicated organizations, colleges and universities require significant numbers of administrative student affairs positions to facilitate their operation. As such, the importance of student affairs professionals to the academy and the operation of institutions within higher education cannot be understated. Beyond their immediate administrative functions, these professionals take on the following roles: "1) adviser, liaison, advocate, 2) counselor, assessor, conduct officer, 3) service provider, coordinator of programs, and 4) crisis manager, institutional preserver" (Barr, McClellan, & Sandeen, 2014) .
While their faculty counterparts cultivate student success within the classroom, these administrators play a central and parallel role to that of faculty, developing student success outside the classroom setting. According to Hamrick, Evans, and Schuh (2002) "with the new emphasis on an integrated approach to developing opportunities to foster student learning, student affairs has assumed a position of centrality and expertise in the educational process" (p. 128). Recognizing this elevated role of student affairs professionals in college students' development and education, there is responsibility for the profession to ensure administrators are adequately prepared.
One of the most obvious areas administrators need formal training and continued professional development is in supervision and management, sometimes referred to as hiring and staffing practices.
While there is a plethora of positions administrators may hold (i.e. academic advising, managing residence halls, coordinating athletics and intramural sports, fundraising, tutoring and writing centers, etc.), a common responsibility will likely be serving as a manager and/or supervisor at some point in their career. For many, this responsibility will be thrust upon them immediately in their first professional position. Unfortunately, the ability to be an effective manager/supervisor does not come naturally to everyone, but rather, it must be intentionally learned and cultivated. There is a perception that if you have been supervised before, then you in turn know how to be a supervisor and that if you are a good employee, you must be a good supervisor. This is the same line of thought as professors not needing to learn to teach because they have observed their own faculty or that they were good students. However, as many professionals know all too well from personal experience, teaching, much like supervision, is not an inherent talent or skill.
While not all graduate preparation programs in student affairs are the same in terms of scope (some more theoretical, others more practical) and focus (administrative or counseling), most are designed to provide students with the requisite knowledge and skills needed to develop into professionals who can meet the ever-growing challenges and needs of the contemporary college student (Long, 2012) . Higher education and student affairs program faculty have the privilege and responsibility to craft curriculum and pedagogical practices to be inclusive, foster development of critical thinking, and provide the academic scaffolding needed to propel students into the student affairs profession. Since hiring and staffing practices are a common responsibility shared by jobs across functional areas within student affairs, it would stand to reason that the development of supervision and management skills would be included within most curricula of graduate preparation programs. This paper provides a cursory examination of the 201 higher education graduate preparatory programs compiled by the Association for the Study of Higher Education (ASHE) to determine the prominence of course requirements focused on management and supervision. In addition, an innovative pedagogical approach used within one of these graduate programs with a specific focus on the development of skills related to hiring and staffing practices of future administrators will be illustrated. Recommendations will be provided to graduate program faculty and leaders within higher education administration to further train and develop student affairs professionals to be effective managers and supervisors.
Hiring and Staffing Practices
Recognizing the importance professional staff have on the success of the university (Hamrick, et al., 2002; Ruben, 2010) , effective hiring and staffing practices are critical.
Conley, Powers, and Smith (2017) assert "….colleges and universities occupy a unique position within our society that requires them to go beyond effective human resource practices. As learning organizations, they must transcend the tenets of business and industry" (p. 75). To this end, it is apparent that the success of any organization is dependent upon successful hiring and staffing. Winston and Creamer (1997) reinforce this assertion and stress that effective hiring processes are critical as higher education is a reflection of the faculty and staff who shape it. Furthermore, they go on to argue that the most important role of student affairs professionals is the hiring, staffing, supervision, and development of administrators throughout the university. To this end, the intentional professional development of the supervision and management skills of student affairs professionals could be paramount to the success of student affairs and higher education institutions.
It can be argued administrators rely upon how they were taught to do something (or simply observed it) rather than learning and applying the best practices established and reinforced through empirical research.
There are many practices, such as hiring/staffing processes, where administrators may default to their own prior experiences, such as how they were previously interviewed and/or their experience serving on a search committee. Carroll (2014) finds this disconcerting and shares the concern that many supervisors are simply unprepared for this important role, as they assumed this role without formal training to do so effectively.
This practice of higher education and student affairs is fundamentally flawed, as it assumes individuals can learn through observation alone. This is a great example of a managerial failure as it is a logical fallacy based on inadequate ideas (Bolman and Deal, 2013 ing/staffing practices, these administrators will strengthen our profession, which will transcend into the academic experience of students (Davenport, 2016) . With that being said, it should come as no surprise that dissatisfaction with supervisors can lead to higher turnover rates of employees (Harvey, Stoner, Hochwarter, & Kacmar, 2007; Tepper, 2000; Tull; 2006) . Coupling this turnover rate with the high attrition rate of higher education administrators due to low salaries, limited career mobility, geographic restrictions, and lack of professional respect from others within the academe (Bender, 2009; Lorden, 1998; Tull, 2006; Winston & Creamer, 1997) reinforces the need to develop future leaders in the areas of management and supervision.
The saturation of effective supervisors in higher education and student affairs has the potential to mitigate employee concerns and positively influence the attrition rate within the student affairs profession. Supporting this, Ruben (2010) asserts, "Perhaps more so than in many other organizations, the people who work in higher education determine the quality of the programs and services that can be offered" (p.57). Doing so can have a rippling impact throughout higher education, as it will not only strengthen the division of student affairs, but the university as a whole.
The Development and Training of

Student Affairs Professionals
Learning should be viewed as a lifelong process extending beyond the years student affairs professionals spend formally in their graduate coursework. Arguably, the greatest learning will come through professional experience as students will apply theory-topractice and learn first-hand through their successes and failures in working in higher education administration. Graduate program faculty have the opportunity to establish the building blocks of these young professionals' journey as practitioners, but it is only the be- fective strategies for teaching these professionals in and out of the classroom (Brookfield, 1991; Knowles, Holton & Swanson, 1998; Merriam, Caffarella, & Baumgartner, 2007) . In doing so, faculty will be able to intentionally shape the academic experience of these graduate programs to complement and be congruent with the learning that will continue long after these students grad- have the ability to shape the next generation of leaders in higher education. As faculty within graduate preparatory programs, we recognize this is both a privilege and responsibility, and should not be taken lightly.
There is the opportunity to establish an apprenticeship approach that is rooted in theory and best practices. It should be the goal of faculty to develop successful academic leaders. Our commitment to developing these principles in student affairs professionals will foster transformational leadership practices throughout our institutions. This commitment of higher education graduate preparatory faculty can be guided by the principles of the
Council for the Advancement of Standards in
Higher Education (CAS).
Graduate Preparatory Programs and the
CAS Standards
Accreditation systems and academic guidelines are the foundation of the profession and guide the practices of scholar practitioners (McClintock, 2003) . A guiding force in graduate preparatory programs in higher education is the Council for the Advancement of Standards in Higher Education (CAS).
The CAS standards recommend "teaching approaches include active collaboration, service-learning, problem-based learning, community-based learning, experiential learning, and constructivist learning. Faculty members should use multiple teaching strategies"
(CAS, 2012, p. 9). These pedagogical approaches are multimodal and align with adult learning theory (Knowles, et al., 1998) . They are designed to provide an engaging experience for students that fosters the application of theory-to-practice. It is through application that students further develop their critical thinking skills and strengthen their practice.
CAS (2012) recommends graduate preparatory programs in higher education address three content areas of study: 1) foundational studies, 2) professional studies, and 3) supervised practice. Of these areas, it is professional studies that is directly connected to supervision and management.
Professional studies outlines five subcategories, of which 'organization and administration of student affairs' ties to management and supervision ( Figure 1 ).
Figure 1. Overview of CAS Standards and subsection of Professional studies.
Within this subcategory of professional studies, there is a call to "include studies of organizational, management, and leadership theory and practice; student affairs functions, organizational models, and partnerships; legal issues in higher education; human and organizational resources; and professional issues, ethics, and standards of practice in the context of diverse institutional types"
(CAS, 2012, p.13) ( Figure 2 ).
Figure 2. Organization and Administration subsection of Professional Studies
The inherent challenge in meeting and meaningfully adhering to the CAS 2003) . In doing so, student affairs professionals will be able to build upon the foundation of the academic scaffolding they received in their graduate studies and continue to grow professionally (and address any deficits from their academic preparation). Acknowledging this, the formation of scholarly practice ought to begin in their graduate program, as that is a pivotal developmental period in which they begin to define who they are as a professional and develop into becoming a scholar practitioner.
Development of Management and Supervision Course
As a profession, there is a clear need to develop and articulate widely the acceptable and unacceptable staffing practices in student affairs (Winston, Torres, Carpenter, McIntire, & Petersen, 2001) . Recognizing this inherent need to develop the management and supervision skills of future higher education administrators, we created and im- Theoretical Framework Kolb's (1984) theory of experiential learning is built upon the idea of learning through doing. It is a hands-on approach enabling students to learn through actually experiencing the subject at hand. This is powerful, as it fosters the application of theory-to-practice and in the reflection of doing so facilitates students to connect practice-to-theory. 
Course Integration
In an effort to develop a hands-on approach to learning staffing practices, the two courses, 'Management & Supervision in Higher Education' and 'Foundations of Higher Education Leadership', were integrated for a shared class activity (Figure 3 ).
This project involved undergraduate students within the Foundations course to apply and (mock) interview for a job in higher education administration that was being orchestrated by the graduate students in the Management & Supervision course. This integration was a symbiotic relationship, as it gave undergraduate students the opportunity to better prepare for applying/interviewing for graduate/professional positions, which many of them will be doing as they embark on their imminent career in higher education. Conversely, it gave the graduate students practical, hands-on experience developing and chairing a search committee from start to finish.
Figure 3. Course integration examined through the lens of experiential learning.
Application of Course Integration
The 'Management and Supervision' and Week 5 Resume Screening
Week 6 Developing Phone Interview Questions
Week 7 Phone Interviews Phone Interviews
Week 8 Developing on-campus interview questions
Week 9 "On-campus Interviews" "On-campus Interviews"
Week 10 Call each candidate to offer feedback Receive and give feedback
Week 11 Feedback and discussion on process
Management and Supervision course (graduate students)
This experience afforded graduate students the opportunity to chair a search committee from start to finish. This began in the recruit- Additionally, the course instructor observes the in-person interviews and provides additional feedback.
Foundation of Higher Education Leadership course (undergraduate students)
The timing of this project for the undergraduate students was ideal, as the majority of them in the class were preparing to submit their applications and interview for both admission into graduate school and graduate/professional positions in student affairs. Feedback for Search Committee.
The undergraduate students are asked to complete an evaluation to give the graduate students feedback about how it felt to be a candidate in their search process. This is done for both the phone and on-campus interview.
Outcome of Course Integration and
Lessons Learned
True to the theory of experiential learning (Kolb, 1984) , this hands-on approach enabled both the undergraduate and graduate students to learn through experiencing the hiring process. The undergraduate students were able to gain practical experience and confidence in their ability to interview for student affairs positions. The graduate students gained not only the experience of chairing a search committee from start to finish, but had the opportunity to learn best practices of how to effectively hire staff. This was a meaningful process that extended beyond the typical medium of a textbook and lecture. Students were able to experience firsthand the hiring process, which will realistically parallel their imminent experiences as they apply for positions (undergraduates) and are tasked with serving on search committees (graduate students). Like most processes, this course integration was one of trial and error. To further strengthen this course integration and hiring process activity, there is room for improvement.
If possible, it would be greatly beneficial for the graduate students to be involved with an actual search process in addition to the mock process. Due to the size of the It would also be ideal to have more faculty members and seasoned higher education administrators observe this process and provide feedback to the students. This could include review of their developed materials (i.e. rubric, timeline, interview questions, etc.), being on the phone interviews, and attending the in-person interview. In doing so, this will give students even more constructive feedback.
Conclusion and Recommendations
As faculty develop the next generation of scholar practitioners to take the reins of our profession, it is critical to provide graduate students with the academic and theoretical scaffolding needed to meet the ever-changing needs of the contemporary college student. Supporting this belief, Davenport (Long, 2012) , it is not uncommon to have students chose between several courses beyond the core classes, to further explore areas of student affairs they wish to pursue.
For example, one graduate program includes an optional course on teaching within the higher education setting, while another includes a course on the Community College.
While these topics are likely touched upon in core coursework, students with interests in these areas can elect to take specific classes that go into greater detail in a particular area (though likely at the expense of another course, but that would be the student's prerogative). So, for students who wish to go beyond what is covered in the core coursework regarding hiring and staffing practices, they could have the option to take a course dedicated to supervision and management. Ultimately, faculty have the opportunity to directly shape the future of higher education through their teaching and research. Shushok and Perillo (2016) remind the profession of this responsibility by asserting that graduate preparatory programs in higher education are well positioned to develop students to view themselves as scholar-practitioners who will tackle the adaptive challenges faced by colleges and universities. As teacher-scholars, our research and teaching can inform one another, which in turn will strengthen our graduate programs and successfully help propel students into their imminent careers in higher education and student affairs.
Regardless
Recommendations for Leaders in Higher Education
It has been demonstrated that the effectiveness of any student affairs division is directly related to caliber of the professionals who serve the students .
Recognizing the limited attention graduate preparatory programs in higher education can give to management and supervision, administrators in leadership positions must be cognizant of this. Intentional efforts should be given to create professional development opportunities for young professionals that teach best practices of management and supervision. This would ideally be an intentional and proactive approach, not a crash course that takes place just prior to or concurrent with these young professionals serving in this role. Consideration may be given to using experiential learning as the theoretical underpinning of this professional development.
Furthermore, this professional development could be designed to include all professional staff, not just new professionals. sell as something to take seriously for many student affairs practitioners who would rather simply worry about serving students and doing their jobs" (Carpenter & Stimpson, 2007, p.279) . To this end, there is a need to instill the core value of professional development into the career trajectory of all student affairs professionals, which should be viewed through the lens of their being scholar practitioners.
